Christian Foundations
BTS-1010/6 credits

Outtatown Discipleship School, a program of CMU
Course Syllabus 2010/2011

Director: Paul Kroeker (B.Sc., M.A., Th.M. Regent College)

Coursedescription:

Within the context of a mentoring environment studewill be encouraged to explore

the nature of Christian discipleship and an undedihg of Christian faith. Lectures will
introduce students to major themes of the Old aed Nestaments, the character of God,
the nature of the early church and historic Charsty, Christian ethics, the practice of
spiritual disciplines and corporate worship, arel dkitempts to interpret Christian faith in
a post modern world. Selected readings have beasea to represent some of the
current attempts to interpret Christian faith im tme. Within the “circle of trust” of a
Christian community, students will be encouragedtestle with the difficult theological
guestions with a mentor or during group discussion.

Throughout this study, the students will be encgedato consider the express mission of
the Outtatown discipleship program, which is “tspire and nurture students in their life
of discipleship with Jesus Christ...in a journey tos& knowing God - in truth and
relationship; knowing yourself - in personality actthracter, in abilities and gifts; and,
knowing the world - in its beauty, diversity andrpaAs a result, the community
conversation will often centre on the intersectidthe larger story of Christian faith and
one’s own life story, in an attempt to discoveeetive ways of living as a faithful
Christian in the post-modern world.

This course will be given a pass/fail evaluation amay be used to fulfill one of the first
year introductory requirements in Biblical and Thagical Studies (3 credits) and an
additional elective (3 credits) in BTS.

L earning Objectives:

1. To gain an understanding of Christian disciples@ipristian community, and the
call of Jesus to “follow me”.

2. To develop a basic knowledge of the major themébeBible and how these
relate to one another to form one biblical story.

3. To learn, and to practice spiritual disciplinest tivdl enable the continued
development of strong Christian character.

4. To explore the themes and moments in the earlycbhand throughout church
history, that leads to greater understandingsehtture of the Church today.

5. To gain an understanding of the challenges all gauen and women face as
they become adults, seeking to establish reasogable and objectives for
further growth and decision making.



6. To do a study of one’s own spiritual origins (cHhuor denomination) and to
become more capable of expressing one’s own coonghabout faith.

CourselLecture Series:

Each lecture series will generally include eight) hour sessions of instruction and
directed interaction. Since the instructor wiMidion site with the students there will be
considerable additional time of discussion. Stislenll receive lectures from seven
different instructors. Further study and reflextwill take place under the direction of
the site leaders and within the various interaafiraip settings. Through a written
response to a set of questions for each lecturessais well as through journaling, and
group discussion, students will indicate their grabthe material under discussion.

Instructors 2010/2011:
All site leaders who direct the student learning assist in the evaluation have a
completed undergraduate degree, extensive traiamd)jn some cases further study
towards a masters degree. All instructors haveogpiate academic credentials and
exceptional field experience.

Introduction to NT Themes and Issues — Brian LanmbluDiv.

Worship as a Way of Life — Gareth Goossen, M.Div.

Becoming Men of Character and Faith — Blayne Greih®iv.

Becoming Women of Character and Faith - Sharon &nyd.A.

Contemporary Idols and Christian Faith — NathargBieM.Div.

Building Relationship through Mission - Tara Bish@&A.

The Study of the New Testament - Gerry Michalski

Theology: Faith Seeking Understanding - Gavin Haltl, D. cand.

Intro to Discipleship - Paul Kroeker, B.Sc., M.AR.M.

How to Read the New Testament - Brad Fuller

Spiritual Disciplines - Shawna Peters

Anabaptist Perspectives on Peace & Justice - Jandi#nzen

Studies in the Book of Mark - Steve Klassen

Courage & Calling: Gift Discernment - Natasha Keyzi

Required student reading: discussion, a written reflective response andifipe
guestions will be assigned in relation to eachiread

Claiborne, ShaneThe Irresistible Revolution: Living as an OrdingRadical Grand
Rapids; Zondervan, 2006.

Winner, Lauren F.Real Sex: the naked truth about chasti&rand Rapids: Brazos
Press, 2005.

Campolo, Tony and Brian D. McLaredventures in Missing the Point.
Grand Rapids: Zondervan, 2003.

Yancey, Philip.What's So Amazing About Gracézrand Rapids: Zondervan, 1997.



Thomas, Gary L.The Glorious Pursuit: Embracing the Virtues of Ghr Colorado
Springs: NavPress, 1998.

Burgos-Debray, Elisabeth (edl).Rigoberta Menchu: an Indian Woman in Guatemala
New York: Verso 1984. (Guatemala students only)

Methabane, Mark Kaffir Boy New York: Free Press, 1986. (South Africa stusiemiy)

Key Biblical Readings, Study and Reflection

The lecture materials in New Testament and Oldaresht surveys, guided student
devotional sessions, and related reading assigsmethintroduce students to the
following Biblical texts: Genesis, Ecclesiastes, dsnLuke, Acts and Philippians.

Assignments and academic credit:

This is a 6 credit hour portion of the program anltlbe entered into the Outtatown
records as a pass/fail evaluation. This courstecenn a series of lectures by visiting
instructors along with group discussion, assigmadlings, journaling and related
assignments. Since much of this takes place iniméormal settings, the evaluation
process can be difficult. Furthermore, much ofl&@ning is experiential in nature and
depends on group interaction, which can furtherglarate the outcomes. The main
assignments are as follows:

» Three page journal responses to questions fromarkex(6/7 sessions).
* Home Church Study

* Response and discussion on reading assignmergs ghtries)

» Biblical readings, reflections, journal entries andntoring sessions

* Response to issues of poverty and injustice fr@dibhcal perspective

Course Evaluation:

Required books, questions, and journal response 0% 3
Home Church Study and personal faith story 10%
Written response to lectures (on 5 of 7 lectures) 30%
Biblical readings and guided reflection 20%

Issues of poverty and injustice and a Christiapoase 10%
Marking guide to be developed for all assignmenits @ be appended with final copy



Beginning Spanish | & Beginning Spanish ||
LANG-1211/3 credits & LANG-1221/3 Credits

Outtatown Discipleship School, a program of CMU
Course Syllabus 2010/2011

Director: Paul Kroeker (BSc, MA, ThM Regent College) in consultation with APPE,
our academic partner in Antigua, Guatemala

Course Description

Starting with an introduction to some common Sgaeispressions in the first semester,
the students will then receive six weeks of Spalasguage instruction while living with
a Spanish family during their three months of istea cultural engagement in
Guatemala during the second semester. The Spelasges are taught by instructors of
Academia De Profesores Privados De Espanol (ARPEhiigua, under the jurisdiction
of the Universidad Rural De Guaetemala and cedltifie the Guatemalan Department of
Education. This course will fulfill the requirentsi,ANG-1211 and LANG-1221
Beginning Spanish | and Beginning Spanish Il anaveilable in the Guatemala program
only. See www.appeschool.com for more information.

M ethodology:

Students spend 6 weeks living with a family thagadgs only Spanish. At the same time
they are attending morning classes Monday throdgirsday from 8:00 to 12:00 where
they are place in a class of 4 or 5 students wgbadified instructor. These are intensive
Spanish classes, and the instruction includes gamocabulary, verb conjugations,
idioms and conversation. Throughout their tim&umtemala students will have endless
opportunities to develop their conversational Sglaskills on the street and in the
markets.

Evaluation:

Students will receive a final grade from their rastor in the APPE program. This is
based on frequent testing and a final exam. Tgsther with demonstrated ability to
negotiate basic language requirements for travetleaents will result in a final grade. |If
a student wishes to withdraw from the Spanish @nagdue to difficulties accessing the
language or due to health reasons, they may datedive consent of their mentor by
March 15, 2010. This will then be recorded ontthescript as a withdrawal.

APPE weekly test and exam results 60%
Cultural engagement 20%
Language usage by the end of the semester 20%



Culture, Conflict and Transformation in Southern Africa
GEOG-1100/6 credits

Outtatown Discipleship School, a program of CMU
Course Syllabus 2010/2011

Director: Paul Kroeker (B.Sc., M.A., Th.M. Regent College) in consultation with
academic country partnersin South Africa

Coursedescription:

Beginning with lectures in Pretoria and Cape Toletiowed by the stories of individuals
who have lived through the recent transitions intB@\frica, students will be introduced
to the issues of conflict and social transformatioSouth Africa. They will experience
first hand the varied perspectives that come frioendiverse cultures, while they live and
work with the four main people groups in South &drithose identified as the Whites,
the Blacks, the Coloreds, and the Indian populatidimey will be introduced to the
history of Apartheid, the work of the Truth and Reciliation Commission, and the
current outcomes that can be seen in people’s.lives

Educational objectives:

* To explore the transformation taking place in SoAftica in terms of religious,
cultural, economic and social change.

* To understand the complexity of what is taking plat SA by listening to the
stories of four main people groups, in order tongairied perspectives on “truth
and reconciliation” and the ways in which a unifgdry or history of South
Africa must be sensitive to the perspectives ofynan

» To contrast and interpret what they experienceutfinaeadings, guided
discussions, lectures by eminent historians anolaélgeans who know the story
intimately, and the people that have experiencedstiory first hand.

* To gain an understanding of the similarities arftetences in the treatment of
indigenous people groups in both South Africa an@anada.

» To examine the role religion has played in Southcaf both in terms of
oppression, but also in terms of healing and retiation.

* To analyze one’s own religious understandings éndbntext of such diversity
and to consider Christian views of peace, justicace, mercy and forgiveness.

» To compare the nature of interpersonal conflict emaflict resolution with issues
of social, political conflict on a larger scale andnake connections with conflict
and conflict resolution that occurs between ragiatultural groups and between
nations.

Consultation and L ectures by Country Partnersin South Africa:

Prof. P G J (Pietre) Meiring Ph.D. - U of Pretori@mber of TRC

Rodney Dreyer M.A. — U of Cape Town, Inter-persoiaker-racial Conflict Resolution
Johan Horn Ph.D. — UCSA, Trainer for student youtivement across Africa

Pastor Mpho Putu M.A. - IDASA Citizen Project fbiet Government of South Africa



Assignments and Evaluation:

First Semester Introduction toissuesin South Africa

One day session with lectures, assignments andsdigm on HIV/AIDS in
Africa

Lectures on the history of Africa in general ane thore recent history of South
Africa in greater detail

One week of research, presentations and discussitime history of South
Africa, the nature of apartheid, the cultural dsrgrin South Africa, and a
context for stories and experiences that will be pasecond semester.

During the first semester the students will speme week with an aboriginal
people group in Canada. During this time, lectudéescussions, various
ceremonies, guided museum visits, and persona¢staill form the instructional
portion of the program. This study of exclusioiscdmination and
marginalization in Canada is designed to prepamgesits to compare and contrast
these processes in an international context. &taddll live and serve within
these communities providing a context for the swthey hear.

Assigned questions, group discussion, journaling,some research will allow
for the articulation and evaluation of what theydé&arned.

Second Semester Weekly Journal Assignments
Journal assignments and integrated discussionsakél place throughout the semester
with a final one week debriefing session in Southca prior to departure.

At the end of each week (or 2 weeks in some casssyned questions will be given to
the students in order to encourage deeper proceskimhat they saw, what they learned
about the people/culture/environment/economic 8angéemotional situation and what
the student learned about their own character asdipns. Assigned questions are
specific to the experience of that portion of thegoam.

Example of an assignment following the experiencesin Soweto and Pretoria:

1.

2.

3.

N

Using your five senses, compare and contrast themamities of Soweto and
Pretoria

After reading Kaffir Boy and spending time in Sodtftica, how has your view
of this nation been confirmed or contradicted?

In what ways (either subtle or obvious) do you Gee working in both the black
and Afrikaaner communities?

How do we truly love and extend grace to Afrikaanestead of judging their
past/present attitudes?

As a Black South African, or as an Afrikaaner Sothican, what steps could
you take to bridge the gap between the two culfures

What similarity do you see between South Africa HrelCanadian context?
Upon your return to Canada, how can you contingparding to the diversity of
needs in our own country? Be specific.



Book Study
Required reading of a novel that tells the storgdrtheid followed by discussion and a
written response to the material in the text.
Mathabane, Mark. Kaffir Boy: The True Story ddlack Youth’s Coming of Age
in Apartheid South Africa. Toronto: Free Pres88éa.

Students will engage in discussion and will be gigeestions that lead to a written
response comparing and contrasting the time ilstiveeto with a Black community with
their time in Pretoria with a White, Afrikaans comnity.

In addition to the Book Study Assignment, the stise@ngage in small group
discussions according to the chapter they feltmvast meaningful. Each small group
discusses what they found significant about th@teravith one person recording what
the group says. Then, the small group presentsfthdings to the larger group in
creative instructional ways (song, skit, interprettlance, etc).

Example of assignment questionsfor Kaffir Boy:

1. Give a short summary of the story

2. What elements of Johannes’ character helped hemabsve the situation faced
by blacks in South Africa? What other factors hdlpan?

3. How can his story inspire other people in similéwagions?

4. What about his story inspires you (spiritually, &bonally, personally)?

5. In preparing for South Africa, what surprised ydwat the brutality and racism
that existed just 10 years ago?

Evaluation and grading (pass/fail)
First semester research and presentation on SA 10%
First semester week with aboriginal peoples group 10%
Written journal responses to lectures and bookingad 20%

Journal responses to four cultural groups 20%
Evidence of cultural engagement 20%
Self evaluation in consultation with your mentor 20%

Background to culture, conflict and transfor mation in Southern Africa:

South Africa can be described as an emerging dexogcfollowing the end of apartheid
in 1994 and the establishment of a democratic Byg1€1996 that has extended
democratic rights and privileges to the non-whiggarity. This provides a unique
opportunity for students to experience the tramsédrons taking place and to examine
the implications of these changes in terms of ialig, racial, political, social/cultural and
economic aspects of South Africa.



Educational M ethodology:

An initial introduction to the history of South Ada takes place in the first semester
through reading, research, discussion and selgctest lecturers. A visit with a
Canadian indigenous group will assist in the stoidgimilar issues in South Africa.
Then in South Africa, the students are immersdaduin main cultural groups that
represent the major story of change taking pladkighcountry:

* The South African Black Indigenous Community - The students will live in
the indigenous black community represented by thee®o district in
Johannesburg. This district was formed as a masabor pool for white
South Africa during apartheid, and became the eeasftrviolence prior to
1994 as blacks engaged in what they call “the gtaligor South Africa.
Living within this urban black community and helgito serve in some of the
nearby rural communities, the students will heiat thand the effects of
apartheid on the family, on communities, and onett@nomic well being of
these people. The students will see evidence wérgment strategies to
rectify the current situation but their dominanpimssions will undoubtedly
indicate that meaningful transformation is slowcaming. Of greater
importance may be the hope that can be seen inldbk religious community
that has dealt with issues of grace and forgivefress the past and is
working in practical effective ways to provide hagl education, housing and
employment that will lead to the transformatiorhofmes and neighborhoods.

* TheWhite Afrikaans Community — The second chapter to this story will
take the students from the labor pool in Johanngsiouthe centre of the
Afrikaans white community in Pretoria. As parttbéir education they will
actually ride the “gospel train” that takes thewwnfrone world to another.
Established in the 1600’s by Dutch settlers, tbhisimunity traces its story in
terms of victory over the Zulu’s, and the work add3to establish a Christian
community in South Africa. Living with families & are part of the
conservative religious community they will visietNVoortreker monument,
and listen to some of those in this community teat that privilege and
opportunities are being lost in this exchange. imythis time in Pretoria, the
students will attend lectures at the UniversityPoétoria and that will cover
some of the efforts of the Truth and Reconcilial@mmission to deal with
the atrocities of the past and to move South Afroveard a meaningful peace
for the future.

* TheColored Communities of South Africa - A third chapter will be the
stories they hear from the colored community indahes of Strandfontein,
near Cape Town. Traveling there through the h&fe®outh Africa the
students will experience the terrain of this remaaitk country. Living with
families that were identified as “colored” duringaatheid due to mixed
parentage, the students will hear the storiesaddalwho had connections to
two other communities in South Africa, but wereussfd membership in
either one. Despite a rather complicated storydfien differs from one
house-hold to another, a rough pattern emergestioats students to see
some of the social and economic dimensions obifore and after the



changes taking place in 1994, and the issues oegrad forgiveness that will
be unique to this group of people.

e Thelndian Community of South Africa— Traveling up the Garden Route,
along the Indian Ocean and the East Coast of S&fuite, the students will
make their way to the city of Durban. Here theil mieet the largest Indian
community outside of India. Many are the offsprofglaves brought to
South Africa by the British. Others are part afider immigration taking
place from India and Pakistan to join this commydite to cultural affinities
and greater opportunity in an industrious groupadple. Again, they will
encounter stories of the past and the presenpthaide further interpretation
and a new perspective on the transformation tagiage in South Africa.

The issues that students face in this programbeilintense and provocative. They will
encounter contrasts in living situations that astubing and hard to deal with. It is only
through the effective guidance of their own meriiod the interpretive assistance of
those who know the story well, that students welldible to make some sense of what
they experience. The educational experience willtamatic and long lasting, but we
hope that through careful interpretation of th@infation, that students will gain
perspectives that will lead to significant persagrawth and long term decisions in terms
of career and lifestyle that will lead to greatecial justice and provide hope for the
future.



Cross-cultural Service Learning
PRAC-1000/6 credits

Outtatown Discipleship School, a program of CMU
Course Syllabus 2010/2011

Director: Paul Kroeker (B.Sc., M.A., Th.M. Regent College)

Course Description

Service Learning is a supervised, structured, expee-based learning opportunity that
involves the student in action, reflection, andomse on: teamwork, cooperation,
leadership, cross-cultural communication and rexestihips, as well as the role that
money, education and power dynamics can play isetlsguations (see attachment on
experiential learning cycles). During the firstrgster in Canada, the students will serve
in urban ministries in Winnipeg and Vancouver, ctetgvarious work assignments with
Christian retreat centers and participate in mipigtith an indigenous people group.
During the second semester students will servieair international location assisting
with local construction projects, working with dfién in orphanages and schools and
providing assistance in the various Churches amistnies we are associated with in that
country (This course will fulfill the requiremerfisr a 6 credit practicum in most CMU
programs except those with very specific practicequirements such as music therapy
and IDS).

Assignments:

Various studies have demonstrated that studeng&ativearning in a service assignment
is enhanced if they have opportunity to reflecaod discuss their experiences and
insights with others. After each of the major seassignments there will be an
opportunity for group reflection and students Wil asked to provide a reflective journal
entry evaluating their experience and what theyehHasrned.

Students on this program can expect to spend appately 30 - 40 hours in service
assignments in the first semester during theirmgdange programs and various
Christian ministry programs. During the second egter the students can expect to
spend approximately 80 — 120 hours in service rmnisA full group discussion,
journaling and further discussion in small groupsnentoring sessions will allow for the
interpretive process to be realized.

Evaluation:
Journal entry for urban plunge projects (two esgnt 20%
Journal entry for service ministries in Canada %10
Work with Canadian Aboriginal Community 10%
Journal entries with international programs (6rése 60%

Assignments will differ between those in SouthcAfaind those in Guatemala and will be
articulated for each group.



